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Behavior Plan Tools & Resources: Notés € Advice

Writing a behavior plan is all about individualization. There is no one-size-fits-all formula that
will work for every student. A behavior plan begins by conducting a Functional Behavior
Assessment (FBA). The FBA helps determine the function (or the why) of the behavior. All
behavior is communication and this targeted problem behavior is communicating something.
The goal is to determine what the problem behavior is communicating, identifying an
appropriate replacement behavior that achieves the same result, and developing a behavior
plan around these two areas. Your intervention will be function-based meaning you will need
to select interventions according to what the behavior is communicating.

This resource is meant to be a guide in the behavior plan process. It is meant to provide you
with tools and materials to develop an individualized plan for your student or child. There are
20 Behavior Plan Flow Charts included in this resource for a variety of types of behaviors with
different behavioral functions. These are meant to be a jumping off point. They will not work
for every student or every individual. The editable versions of the flow charts are included in
this resource so you can customize the plan according to your child’s needs. The
Replacement Behavior Visuals can be utilized for both students who are verbal or nonverbal
to provide a method of communication. The goal is that the replacement behavior is easier
and more effective than the target behavior. You will likely need to teach your student how to
use the visual. They will not instinctively know. While teaching the replacement behavior, you
should initially provide consistent reinforcement for the response. That means every time!
Every time your student hands you the break card, they get a break. Your goal is to get buy-
in. You want your student to understand what the break card means. Once it is successful,
you can start to fade it out.



Behavior Plan S’r&ps

Step |

Conduct FBA {functional behavior assessment} to determine the
function of the behavior. You need to determine why the behavior is
occurring. The function is they why. First write a behavioral
definition. See behavioral definition worksheet. Take ABC data. See
ABC data sheets.

Step 2

Analyze data. See attached document on functions of behavior.
Review your data. Hypothesize function. You will never know for
sure why the behavior is occurring but you can make an educated
guess (ie. hypothesized function). This will guide your behavior
plan and is essential to decreasing the behaviors.

Step 3

Determine the replacement behavior. A replacement behavior is
an appropriate behavior that accesses the same consequence as
the problem behavior. So if the problem behavior is for attention,
the replacement behavior should result in attention. See attached
document on replacement behavior and replacement behavior
visuals.

Step 4

Determine proactive strategies. The first step is to explore
strategies that will prevent the problem behavior. Provide more
regular access to the reinforcer (attention, breaks, etc.). Provide
prompts for the desirable replacement behavior. Avoid or eliminate

common triggers for the problem behavior. Modify the environment.

Step 9

Determine reactive strategies. The first consequence based
strategy to implement problem behavior no longer results in
reinforcement. Schedule preferred activities after non-preferred
activities. Provide consistent and high magnitude reinforcement for
the replacement behavior.




Behavior Definition Worksheet

List all of the probl&m behaviors the student engages in. Gircle the ones that are similar that could be grouped
into one behavior group. For example, kicking, h'|++ing. and pushing could all be defined as AGYre55ion.

Descrive &xac’rly what the behavior 100ks like. Only include what you can ac’rually see. Do
not include any information about why it is occurring

How will you be taking data on this behavior? (circle one)

Frequency Minutes
Track each instance of the behavior. Track minutes of the ’mrg&‘r behavior.

- ior?
What is one behavior When do begin tracking minutes?

When does the behavior stop and

the next behavior begin? When do stop tracking minutes?

What is a non-example of the behavior? (a response that looks similar to the target
behavior but does not count as a target behavior)




Functions of Behavior

Attention

An individual may be engaging in a
behavior in order to access attention
from other students, teachers, or other
people. The attention can be positive
or negative.

How do | know if the behavior is an
attention behavior?

Refer to your ABC data. If the consequence
that follows the target behavior usually
involves another person, it may be an
attention function. The consequence may
be a teacher lecture, other students
laughing, or a paraprofessional providing
extra help.

Escape

An individual may be engaging in a
behavior in order to escape a situation,
activity, or person. Escape behaviors
may not always be to get out of a task,
it may be to escape a specific part of
the environment.

How do | know if the behavior is an
05CapY behavior?

Refer to your ABC data. If the consequence
that follows the target behavior usually a
change in an environmental contingency, it
may be an escape behavior. The
consequence may be a break from a task,
a time out, or access to an area of the class
away from other students.

Sensory

An individual may be engaging in a
behavior to give himself some type of
internal sensation that is pleasing or
remove an internal sensation that is
averse. These behaviors are
sometimes known as self-stimulatory.

How do | know if the behavior is a
5EN50ry behavior?

Refer to your ABC data. If the behavior is
occurring in a wide range of settings, with a
wide variety of consequences, and
sometimes occurs while the individual is
alone, it may be a sensory behavior.

Access to
Tangibles

An individual may be engaging in a
behavior in order to access an item or
activity. The consegquence may involve
a break or attention but consistently
involves access to an item.

How do | know if the behavior is
maintained by ACCes5s 10 ’mngibl%?

Refer to your ABC data. If the consequence
that follows the target behavior consistently
involves access to a preferred item or
activity, it may be an access to tangible
behavior.




Behavior Plan Eaplac&man’r Behavioy

Target Problem Behavior Gonsequence of Problem Behavior

circle one or multiple if their are multiple functions
ll> Attention Escape

Sensory Tangible

Replacement Behavior Consequence of Replacement Behavior

circle one or multiple if their are multiple functions
:> Attention Escape

Sensory Tangible

{should be the same as the consequence
of the problem behavior}

Replacement behavior must-haves:

- easier than the target problem behavior
notes:

- more consistently followed by reinforcement

notes:

Strategies for consistently providing reinforcement for the replacement behavior:




Replacement Behavior Visuals: Aftention Visuals

Let’'s talk.

B

1T want...

Friend Time

- &
il

Friend Time

- &
B

Friend Time

- &
B

Raise your hand.

I'm angry.

1 feel angry.

1T want:

break attention walk

> &/
I




Bad talking. Time out.

-

Time out Time out finished.

Use words.




Replacement Behavior Visuals: ESCape Visuals

Break Time

T want...
Break Break Break
!ja !LBJJ !‘BJJ
_eave me

alone, please.




Replacement Behavior Visuals: Sensory Visuals

Sensory Toy

Sensory Choice Board

1 want:

ball ball

((‘ )

slinky squeezing shaking

toys toys
7 \
S| g || o




Behavior Plan Flow Charts

There is typically a specific protocol or structure to writing a
behavior plan for school districts, clinics, or private schools. While
we need to follow the necessary procedures when creating
behavior plans, the lengthy versions are often not practical on a
day to day basis. Behavior Plan Flow Charts Provide a visual,
straightforward, and basic version of your behavior plan. Utilize the
behavior plan you've written according to your district’s guidelines
into this format. When managing multiple behavior plans or
complex behaviors, you need a simple way to understand what
interventions you are utilizing. These Behavior Flow Charts can be
used for staff training, communication with parents, daily use, and
team implementation. They are perfect for grab-and-go
understanding of plans!

¢ Why

How

Behavior plans are all about individualization. There are 20
Behavior Plan Flow Charts. Each plan includes a target behavior,
function, and replacement behavior. There is also a space to detall
the specifics about your behavior definition. This is essential for
keeping all staff on the same page about what behaviors they are
tracking! Editable versions of all Behavior Plan Flow Charts are
included in the zip file of this resource in powerpoint version. Feel
free to individualize the flow charts to reflect the needs of each of
your students. There is one custom font in the Behavior Plan Flow
Charts. If you'd like to keep this font go to dafont.com and search
Covered By Your Grace and download that font before reopening
the powerpoint.

Editable

These Behavior Plan Flow Charts are great for staff training! Sit
down with all paraprofessionals, clinicians, case managers, and
any other staft members working with your students. Provide copies
of the Behavior Plan Flow Chart for each staff member. Review the
plan as a group. Post the plan in a central location in the classroom
as reference.

Staff T mining



http://dafont.com

Behavior Plan Flow Charts

Behavior Function Replacement Behavior page *#
aggression Attention verbally expressing anger p. 13
aggression & screaming Escape & Sensory |asking for break p. 14
aggression Escape request break p. 15
aggression (social) Escape asking to be left alone p. 16
self-injury Sensory using a sensory toy p. 17
property destruction Attention complete schoolwork p. 18
tantrum Attention appropriate behaviors p. 19
g;fg?géomcgmleeste Escape completes classroom chores p. 20
defiance Escape request break p. 21
running Escape asking for a break p. 22
running Attention asking for attention p. 23
yell, whine, complain Attention asking for help p. 24
shout out Attention raise hand p. 25
inappr'opriate verbal Attention ap.propriate verbal behavior 0. 26
behavior {with timeout}
it?earg);\/ri%?riate woicel Attention appropriate verbal behavior p. 27
E:ﬁ;Ji%?riate verbal (social) Escape asking to be left alone p. 28
refusal to transition Attention & Escape | appropriate transition p. 29
wandering & grabbing Access to Tangible | verbally request item p. 30
out of seat Attention & Escape|in seat p. 31
off task Escape on task p. 32




Behavior: Replacement Behavior:

What behavior looks like:

[ Aggression ]

/ [ Verbally )
f expresses

Planned ignoring & anger.
blocking. - 2 g
L J R 4 A
Pror(?p? totus(ej Respond
( D WS linsisel — | immediately.
of aggression.
—  No eye contact. - > <
[ )
L y a )
- ~ _| Point to “use —  Provide praise.
words” visual g y
— Move body away. L y
[ )
\_ ) Say, “thank you
~ ~ — for using your
words.”
— Do not talk.
[ )
\_ ) Move to problem
~ ~ — solving
Physically block strategies.
— aggression - o
towards adults.
N\ J
a )
| Remove other
students.




Attention Behavior: aggression freplacement behavior: verbally expressing angerd

What aggression looks like:

:

Planned ignoring &
blocking.

Aggression

-

J

— No eye contact.

o

~

-

— Move body away.

J
~

\_
-
— Do not talk.

o

J
~

J

—~
Physically block

— aggression
towards adults.

&

~

~
Prompt to use

words instead
of aggression.

4 )

J

~

Remove other
students.

~

Point to “use
words” visual

- _J

Verbally
expresses
anger. P
( )
Respond
immediately.
\_ J
4 )
Provide praise.
\_ J
4 )

Say, “thank you
for using your

~

-

words.”
~
Move to problem
solving
strategies.
J




Multiply Controlled Behavior [Escape & Sensoryl: aggression/screaming §replacement behavior: asking for breakd

What aggression & screaming looks like:

[Aggression/Screaming]

pd N

4 ) 4 )
When you provide a When the student is working/
command, prompt, task playing with no adults and no
or direction direction has been given
. ‘ _J g ‘ J
[ ) 4 )
calmly move your calmly move
hands away or any other
block aggression students away
g | ) \_ J
4 ) ~ | ™
ignore screaming ignore
screaming
& | J _ )
4 )
represent direction
or task asks for break
\_ J \
(- )

provide break




(s0cial) Escape Behavior: aggression {replacement behavior: asking for to be left along}

What aggression looks like:

d

Social SituatioD

N

- ) 4 ) )
Agaression Precursor Asks to be left
99 ' behaviors. alone.
\_ | J \_ | J \_ J
4 ) 4 i )
Dok Show / / stqurlenngt to
: ow leave
aggression. e Alone Area 10 be
| ' alone.
~ S ™ visual. \_ -
\_ Y,
other ( \
students. *
(S J No praise.
| Behaviors
No continue. . J
additional
talking. 4 )
No
* additional
- ~ talking.
Use hand over hand
prompting to have
student ask to be
left alone using the
visual.
N\ | J
4 Bring B
student to
area to be

\_ alone. )




Escape Behavior: aggression {replacement behavior: request 2 min break}

What aggression looks like:

Work task presented.

Precursor behaviors
(self-injury, screaming,
hitting table)

Student gives
break card.

Aggression.

Ask if he would 4 )
like a break.
1

Point to break

Immediately

Redirect to task.
remove task.

__J

| card ~ J
' |
Provide 2 minute I (Provide hand over\
break. Move break card hand prompting to
close. complete smallest
‘ appropriate
4 ) | response.
Say, “Great job |
for using the 4 .
break card.” Immediately
J prompt to use

break card (use
hand over hand if
necessary)

I
~
Remove task and

4 R provide 2 minute
When break is over, / L break.

represent task.

_J




%neory Behavior: G&IF-iry'ury {r&plac&m&n’r behavior: ueing 5eN50ry +oy§

What self-injury looks like:

pd

[Self-lnjurious Behavior]

1. Block response.

~

~

-

~

calmly and safely
block self-injury

J

-
use physical

prompts to have
student engage in
another activity

~

\_ | J
4 )
show visual for
sensory toy
\_ J

AN

asks for sensory toy

-

&

-
2. Offer Sensory Toy
) |
e )
hand sensory
toy
g | J
4 )
continue to
block as
needed
\_ J
)

provide sensory toy

J




Attention Behavior: property destruction replacement behavior: complete schoolwork}

What property destruction looks like:

Property
destruction.

( | ) [ )
1. Provide time 2'| Reﬂ%'re r‘?utjﬁ.int 3. Return to
out. Ce%eslﬁrc?yeyd ng previous task.
_J | N\ J
a4 ) a R Property
ShOW “me out Te” StUdent to destruction
— ' | clean or fix area. occurs
i visual. g ciéan o a eaj again.
/)
) 4 - N Completes
, ' tep #1.
| Donottalk. Do —  comments. Do S
not lecture. . not lecture.
- < - ~ Provide
g Physical prompt Physical prompt T lmg?aeg:te
R R — student to clean 8 J
out. if necessary. _(Give high\
o J ~ 9 five. y
a )
- Continue A
| Minimal eye 4' Seliss
contact. _
N /) a )
l Say, “time out
- . . oy finished.
When student is quiet/not \_ Y,
engaging in problem e N
. behaviors for 1 minute. .. < Physical guide to
step #2.

-

_J




Kttention Behavior: tfantrum {r&plac&m&n’r behavior: apyroyria’r& behaviors}

What tantrums look like:

Tantrum
ignore keep safe
(- ) 4 )
no eye contact block doorway
. _J .
4 ) é
no talking to the remove potentially
student dangerous objects
. _J . J
( ) 4 )

no talking about the
student to others

clear other students
from the area

turn body away
from student &
minimal adults
around student

. J

response block as
needed while still
following ignoring

g procedures y

&

catch them
being good

~

J

a )
after 3 seconds of
quiet, provide
praise

N\ J

4 . .
immediately prowdg
reinforcement for
any appropriate

responses
L e

N .
If negative

behaviors begin
again, return to

Ignoring procedureg




Escap& Behavior: refusal to compl&’r& classroom chores Zr&plac@m&n’r behavior: compl&ﬂng chores 10 earn a breakd

What refusal to complete classroom chores looks like:

a )

Classroom chore presented.

& J

Provide a first work, then break system. Use a
visually or verbally explain. Use simple language.

Student
completes
chore.

Student refuses
to complete
chore.

Provide minimal attention

Immediately (verbal direction or eye
provide break contact).
| 2 —
Block student for going to other
Immediately parts of the classroom or
provide praise. u engaging with other students.

Every minute provide the

Allow student to prompt to complete the
enjoy break chore again.
alone. |
a4 R
Continue until chore
Is completed.
\_ J

[ No break is given]




What defiance looks like:

Defiant.

Independently
complies with
demand.

Defiance persists

Show break
visual.

Uses break visual.

Remove work.

Set 1 minute on
timer.

Do not talk to student
during break.
|

T Y o) N[
N NS/ A N

timer is up
1

represent task




Escape Behavior: running dreplacement behavior: asking for a breakl

What running looks like:

Work area far from door. ]

Preventative measures S | obstacles in th
in place: k everal obstacles in the way.

_ J
Break card available on desk]

Student asks for a
break.

Student runs.

Follow student.
|

I physical prompting if
[ Set timer. ) e to return to desk.

[ Immediately remove task. ]

Limit verbal directions or
Remove all demands from

process.
I

social interactions during this
student during break.

Remind student of the break

(Romina s
s

Return to same task.

When timer is done, return to
same task.




Attention Behavior: running {r&plac&m&n’r behavior: asking for attention}

What running looks like:

Work area far from door. ]

Preventative measures
in place:

[Several obstacles in the way. ]

Attention card available
on desk.

Student asks for a
attention.

Student runs.

Follow student.
|

( physical prompting if

Immediately acknowledge

student.
|

Provide praise.
I
Smile.

Thank them for using the
attention card.

e to return to desk.
|

No verbal directions or somal}

interactions during this
pProcess.

No eye contact.

( I
(

N N N
-

Return to same task. Provide
no additional attention.




What yell, whine, or complain looks like:

asks for help or
attention

immediately
provide
attention

continues

make the behavior

attention
genuine

avoid
reprimands

remind the
student what
to do if they
need help/
want
attention in
the future




Attention Behavior: shout out {r&plac&m&vﬁ behavior: vaise hand}

What shout out looks like:

Student

shouts out

~

Do not verbally
respond to
student.

~

-
~

Do not make eye
contact.

_J
~

N\
~

NG

Point to visual
cue that says,
“raise hand.”

J
~

Student

raises his
hand

-

_J

Immediately call
on the student.

~

Other
students
raise their
hands

-~

N\
-

Smile.

J
~

N\
~

Provide genuine
praise.

J
~

N\
-

N\

Acknowledge
their response.

J
~

Provide praise to
other students.

~

-
~

_J
~

NG

Say, “thank you
for raising your
hand.”

_J

J

-

Say, “I'm calling
on
because he
raised his hand.”

_J




Attention Behavior: inappropriate verbal behavior {replacement behavior: appropriate verbal behavior}

What inappropriate verbal behavior looks like:

[ Inappropriate verbal ]

behavior
a / [ Appropriate verbal j
N\ Y, 6 A
| Respond
4 ) immediately.
| Show time out - J
visual. . ™
- J . .
- ~ —  Provide praise.
| Donot talk. Do . J
not lecture. . ) ™\
L Py Say, thaqk you
— for talking
4 . ) coly”
Physical prompt 9 nicely. y
— student to time - N
out.
J | Smile & give a
4 ) high five.
| Minimal eye o J
contact.
N\ J a )
l Say, “time out
e > finished.”
When student is quiet/not AN )
engaging in problem s B
behaviors for 1 minute... | Physical guide
= | back to previous
task.

- _J




Attention Behavior: inappropriate verbal behavior {replacement behavior: appropriate verbal behavior}

What inappropriate verbal behavior looks like:

[ Inappropriate verbal ]

behavior
a / [ Appropriate verbal ]
Planned ignoring. behavior
\_ ) 4 )
- Respond
(" ) immediately.
No eye contact S 2
] ¢ ' - N
g J . .
- ~ —  Provide praise.
Turn bod ~ <
urn body away. ~ ~
9 P Say, “thank you
— for talking
4 ) coly”

Do not talk. No nicely.
instructional ~ -
commands. f R

J | Smile & give a
4 ) high five.
| Walk away if o J
appropriate.
N\ J
4 )
When student is quiet/not
engaging in inappropriate e N
verbal behavior behaviors... | Return to
< J previous activity
with student.

- _J




(s0cial) Escape Behavior: inappropriate verbal benavior {replacement behavior: asking for to be left aloned

What inappropriate verbal behavior looks like:

Social Situation.

Asks to be left
alone.

Inappropriate
verbal behavior.

- “ | ) e Bring h
Say, ‘I don't student to
know what that area to be
means.” alone.

L | y \_ J
a R 4 B
Say, “If you want to No praise.

be left alone, say

leave me alone

please or use the

visual.”
N\ J g No
* additional
talking.

< ) \_ J

Use hand over hand
prompting to have
student ask to be
left alone using the

visual.

. J

|
4 Bring A

student to
area to be

\_ alone. )




Attention ¢ Escape Behavior: refusal to transition freplacement behavior: appropriate transitiond

What refusal to transition looks like:

Provide 2 minute warning. ]
4 )

Time for a transition: f Show student what they are
workmg for during transition.

\ )
Prompt to schedule. )

g » o Student displays
Student transuhons oroblem behavior or
appropriately. refuses to transition.
\_ Y,

Remind student what they
are working for by showing
visual or saying, “You are

working for

Provide consistent praise.
I
[ Prompt as needed.
I

Once transition is complete,

.

\

I
Q_|m|t additional verbal prompts.
I

o\

immedilately provide Physically guide
reinforcer. / through transition.
Student transitions Behavior escalates

with prompts. or student refuses.

PhyS|caIIy guide
Fade prompts through tran8|tlon

If last step is mdependent (No reinforcer g|ven]
give reinforcer.




Access 1o Tangivle Behavior: wandering & grabbing freplacement behavior: verbally request item

What wandering & grabbing looks like:

[ )
Wandering
around room.

. J
[ )

redirect back to
seat by pointing
to chair or taking
child’s hand and
leading them to
their seat

. J

~
Remind them,

“If you want
something, you
can ask.”

- J

a )
Grabs item

& J

a )
Say, “no.”

\_ J
a )
Take item
back.

\_ J

~

Verbally requests an item.

~

J

&

Give item immediately.

~

Say, “thank you for
asking.”




Attention ¢ Escape Behavior: out of seat ireplacement benavior: in seat}

What out of seat look like:

Out of seat.

In seat.

J

e

[ No eye contact. )

[ No talking. )
[ Move away. )

[ Provide prompt. j
[ Point to tokens. )

[Point to seat visual)

[ Point to reinforcer. )

( Provide consequence. j

[ Remove token. )

@\dd additional WOFK)

@ive praise to others)

[ Provide praise.

[ Provide tokens.

other reinforcer
or an “in seat”
break.

Provide option of

J J

J




Escape Behavior: being off task ireplacement behavior: being on task}

What being off task looks like:

-

Off task.

.

On task.

J

Identify
reinforcer
& set limits.

Decide with the
student what he
is working for and
under what
conditions he is
getting the
reinforcer. How
long will the task
take? What
behaviors can/
can't he being
engaging in. Use
visuals if needed.

Prompt.

Provide prompts
to stay on task.
Begin with
gestural prompts.
Point at the task.
Then move to
verbal prompts.
Tell the student
what to do. Then
move to partial
physical prompts.
Move the
students hand to
begin the task.

Must finish
the work.

Ensure that the
student eventually
completes the
task. If the rest of
the class goes to
lunch or gym, the
student must stay
back to finish. If
the student needs
to leave for some
reason, return to
the exact same
task.

Praise.

“| like how you
are working.”
“Great job on that
activity.”

“Thanks for
working hard.”

Less work.

Decrease work
(less problems,
less worksheets,
etc.).

“Because you are
working so hard
you don’t have to
do these last two
problems.”

Break.

Once finished,
provide
Immediate break
from the task.
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Trank geu fon punchasing this pnoduct!

:Thank \you for purchasing this product! This purchase provides you with
‘one license - which means it may be used in one classroom. I you would
. ke To share, please purchase an additional icense. | hope you ond your

: students enjoy This resourcel

SELLING CLIP - ART ON TPT!

IK.] QLittleRed’s

CLIP AR K& Fonts

www.littleredstreehouse.com

Love this resource? Oheck out our store for even more Autism and
Special Needs Resources:
https/iwww.teacherspayteacherscom/Store/The-Autism-Helper

for more tips, resources, and materials 10 help
you help children with autism please visit

theavtismhelper.com

- - . |/ \, 4+

i resources, tps 0nd moateriols to help you help Children with auti/sm.

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo


http://theautismhelper.com
https://www.teacherspayteachers.com/Store/The-Autism-Helper

